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RESÚMEN 
La presente investigación aborda el análisis de diferente información obtenida después 
de la aplicación de lectura en voz alta como una estrategia instructiva en una escuela de 
carácter público en Colombia. A través de diferentes métodos para la recolección y 
análisis de los datos como observaciones, entrevistas y diarios de campo, los resultados 
arrojaron que esta estrategia es efectiva para aprender vocabulario con el soporte de 
imágenes y cognados verdaderos; generar motivación e interés hacia la lectura en una 
lengua extranjera, siempre y cuando se involucren aspectos de la cultura o el contexto 
del lector; y por último, una oportunidad para reflexionar en torno a la instrucción y el 
papel que cumple sobre los presentes y futuros docentes, brindando un modelo 
pedagógico que sea apropiado para desarrollar las habilidades establecidas dentro del 
Marco Común Europeo, referencia teórica acogida por el Ministerio de Educación 
Nacional de  Colombia en su plan de Fortalecimiento de las competencias 
comunicativas en una segunda lengua, inglés, en este caso. 
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ABSTRACT 
This research addresses the analysis of different information obtained after the 
application of reading aloud as an instructional strategy in a public school in Colombia. 
Through various methods for collecting and analyzing data as observations, interviews 
and field diaries, the results showed that this strategy is effective in vocabulary learning 
while supported by images and true cognates; generating motivation and interest in 
reading a foreign language, as long as they involve aspects of culture or context of the 
reader, and lastly, a chance to reflect on the training and the role of the present and 
future teachers, providing a pedagogical model that is appropriate to develop the skills 
set within the Common European Framework, theoretical reference hosted by the 
Ministry of National Education of Colombia in its plan to strengthen communication 
skills in a second language, English in this case. 
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INTRODUCTION 
       Through the present study, our purpose is to report on a research in which the 
implementation of reading aloud as an instructional practice was the foreground. We are 
interested in presenting its impact on a special program of an elementary public school. 
Departing from the assumption that reading habits (EFL) have demonstrated positive 
results in the area of English in a Foreign Language, we intend to propose a useful 
strategy that aims at helping students to improve or start developing their reading skills 
in English, encouraging school teachers to apply new models of approaching reading in 
their classrooms.  
       In recent years, it has come to our attention that reading, previously seen as a 
primary leisure activity, does not seem to replace television or computers nowadays. 
Young population reflect how much they read when they struggle with literacy tasks; 
therefore, the experiences in early childhood that fostered motivation and provided 
exposure to literacy in use, as well as effective reading instruction and opportunities to 
practice reading are key factors to promote suitable reading habits and further 
assimilation of reading in a second language.  Authors such as Yamashita (1999) have 
supported the idea that higher level readers transfer their L1 reading ability more 
successfully than lower level readers. However, it is not our main purpose to expand 
this statement, but to show the importance of constructing strong reading background.  
       Having started the reading process in a second language, it is relevant to consider 
that, yet subtle, it becomes a learning tool when is placed within a structured setting 
(Beck & McKeown, 2001; as cited by Furtado, 2008). Reading aloud then, plays the 
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role of an instructional model addressed to facilitate comprehension skills among 
children during the reading of stories.  
KEY TERMS 
 
Reading Aloud Strategy (RAS), Cognates, Illustrations, Big Book. 
 
ABREVIATIONS 
 
L1: First language (mother tongue) 
 
L2: Second language 
 
EFL: English as a Foreign Language. English for learners who are in a country where 
English is not spoken as a mother tongue. 
 
ESL: English as a Second Language. English for learners who come from a country 
where English is spoken. 
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STATEMENT OF THE PROBLEM 
 
     English Language Teaching (ELT) in Colombia has gained a relevant position in the 
progress of the community. Specific actions undertaken by the Ministry of Education of 
Colombia evidence the important role that ELT currently has in the country, namely; 
the implementation of Bilingual Colombia, Plan de Fortalecimiento en Lenguas 
Extranjeras, and Training programs, among others. The purpose of the employment of 
these actions is mainly to strengthen the competence on the use of English as a Foreign 
Language (EFL) and increase the academic, social and work opportunities for 
Colombian English language users. (Colombia aprende) 
In view of the articulation and unification of principles for language teaching 
and evaluation in Colombia, the Ministry of Education launched the Basic Standards of 
Competencies for English Language Teaching better known as the Guide 22. This 
document provides a set of fundamentals on ELT based on the Common European 
Framework of Reference for languages (CEFRL), and it also establishes the criteria 
under which new generation of learners will be tested and assessed. Likewise, this guide 
determines what the Colombian students should know and how to apply what they 
know in order to communicate, share their experiences and widen their perspectives 
through the use of a foreign language that enables them to be part of a globalized world.   
 The document aforementioned comprehends standards for the different skills 
which are categorized according to the grades. Thus, standards are proposed for skills 
such: listening, reading, writing, monologues and conversations. In terms of reading, the 
Basic Standards of English stipulates that an eleventh grader should be able to 
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understand texts of different genres and sources about both general and academic 
interest. Students at this level should also be able to select and apply appropriate reading 
strategies to the text and the assignment.  (Guide 22) 
As it can be seen above, the level of reading that must be achieved is highly 
demanding because the students at this stage should be able to analyze and comprehend 
different kinds of texts; however, the students at the end of the process are not 
developing their competences in the foreign language. In spite of the efforts 
implemented by the Colombian government, results in the ICFES test suggest that 
strategies need to be devised and employed with the purpose of upgrading students’ 
performance in English. 
The following argument was taken as background from “El Plan de Desarrollo, 
(2008-2011)” which declares that even though schools have linked English to their 
educational projects, teaching does not have the needed quality to accomplish the 
objectives.  To support this, some statistics are presented to evidence that in Colombia 
only a minority (less than 1% of population) reaches a level of fluency to understand 
and write different texts, express themselves fluently and perform socially and 
professionally in English (Proyecto de Ordenanza, Política educative “Risaralda 
Bilingue”, 2011-2032).  
Over the last years, an initiative has taken place with the unique purpose to 
handle the low English level of the academic community. A number of entities have 
been training both teachers and students in view of upgrading the English level in the 
country; nonetheless, certain policies hinder the improvement plans designed by 
institutions. As a matter of fact, the Government is not recruiting English teachers at an 
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elementary level; hence, the teachers who are in charge of teaching English lessons do 
not hold a preparation in the language; therefore, the instruction in early courses does 
not count with qualified teachers that contribute to consolidate strong foundations in the 
students’ foreign language. 
       On the other hand, It is well known that learners’ participation augments when they 
have the opportunity to interact actively with the text, previewing a book, giving oral 
responses, and thinking aloud before they actually read, which generates higher levels 
of motivation and lower levels of anxiety. Furtado (2008) cites Fraizer (1997), who 
emphasizes that when the text contains cultural themes, children can perceive reading as 
fun, important, and can tell something about them. Additionally, reading is said to offer 
an effective conduit to improve vocabulary and word power; consequently, reading 
aloud significantly helps to build solid foundations for further literacy development.  
In view of the facts presented above, and considering the constant need of 
applying strategies to obtain better results regarding language instruction and 
production, this study was intended to describe the impact of using the reading aloud 
strategy as a departure point to reinforce the English language learning in the 
participants, and through the use of big books, encourage learners to develop their 
reading skills. 
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OUR STUDY AND RESEARCH QUESTIONS 
The present study sought to explore the possibilities of reading aloud as a 
starting point in the development of literacy skills among elementary public school 
students. We departed from the assumption that reading aloud is an instructional 
strategy that public elementary school students had not explored in the instruction of 
English. In this study, we also investigated both our implementation of the strategy and 
the response from the children. We also inquired about the teacher’s perception of 
teaching L2 reading through the use of reading aloud. 
Subsequently, these are the research questions:  
● How can reading aloud as an instructional practice influence the students’ 
reading comprehension in a second language? 
● What are the participants’ responses on the implementation of reading as an 
instructional practice? 
● How can researchers’ reflective teaching enhance their instructional practice as 
pre-service teachers? 
 
 
 
 
 
The implementation of Reading aloud as an instructional practice 
 
 
15 
 
 
OBJECTIVES 
General objective 
      To describe and interpret participants’ responses, perceptions and  reflections on the 
implementation of reading aloud as  an instructional  teaching practice. 
Specific objectives 
- To know and rise awareness on students’ social reality and consider this reality in the 
design of the material. 
- To design a big picture book targeted at strengthens learners’ reading skills. 
- To get acquainted with implications and incidences in the design of reading aloud 
tasks. 
- To reflect on teaching practices regarding the instruction of reading skills. 
-To share non conventional strategies and provide the in-service teacher with useful 
ideas to promote reading skills in the classroom. 
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LITERATURE REVIEW 
 This section aims to provide a complete set of concepts from a broader to a 
narrower form to introduce readers into the study itself and get informed about the 
major issues with regard to reading skills, strategies and instruction. 
Reading is defined as an active process of understanding print and graphic texts 
involving a thinking process. The process of reading needs some components to be 
effectively performed, as the conceptual article 4 Great definitions about reading states: 
“the skills and knowledge to understand how phonemes, or speech sounds, are 
connected to print; the ability to decode unfamiliar words; the ability to read fluently; 
sufficient background information and  vocabulary to foster reading comprehension; the 
development of appropriate strategies to construct meaning from print; and the 
development and maintenance of  motivation  to read”. 
When the article above listed that “the development of appropriate strategies to 
construct meaning from print”, is describing  what effective readers cultivate to enhance 
their reading and acquire maximum benefit from it. “Effective readers use strategies to 
understand what they read before, during and after reading”(from the Cross Thinking 
guide). Some models of reading strategies were skimming, that is used to understand the 
gist or main idea; scanning that is used to find a particular piece of information; 
extensive reading used for pleasure and general understanding; intensive reading that 
looked for accurate reading for detailed understanding, think-aloud, asks students to  
say out loud what they were thinking about when reading and read-aloud, that asks 
students to listen to the reader and follow the reading silently to comprehend the text.  
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 In Read-aloud strategy someone reads any kind of book to another person, 
could be a story, book of fiction, news article, picture book, essay, poem or trade book, 
as Antunez (2002) illustrates. As a teaching strategy read-aloud is effective and is also  
recommended  by  Razinski & Padak (2000), to be used as a teaching routine in every 
class to reinforce reading skills, furthermore such strategy eases learners to become 
familiar with literacy, suggest Wood & Salvettti (2001).  
Implementing reading aloud contributes to the acquisition and posterior 
development of vocabulary as Roberts (2008) states occurs when primary-language 
storybook reading aloud is guided. Research in literacy has demonstrated that reading 
texts aloud is a strategy to introduce students into books, (Castellanos, 2004).  Reading 
aloud supports literacy development, which as Gee (1996) defines, is a set of social 
practices, and literacy learning is a socialization process into practices related with 
literacy itself (Barton, 1996 as cited in Gee, 1994).  Considering these conceptions, 
reading aloud benefits young children and helps build the foundation for later reading 
success.  In this sense our point of departure for this project is the assumption that 
children who have never been exposed to adequate English instruction in reading can 
have the opportunity to experience a new way of learning English. 
A remarkable step in RAS is the selection of an appropriate text, which plays an 
important role in the implementation of reading activities. This action has to be 
cautiously thought and should take into account children’s ages and interests, thus it 
would be significant if the children choose the text they want to read from a previously 
selected books that would make workable the reading process, as recommended by 
Wood (2001). However, Dewey (1938) as cited in Castellanos (2004) states that 
learning is a social process and that we make decisions on what to learn or teach 
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depending on the purpose or need of certain knowledge in time. Therefore, decision 
making is a posture that teacher can also take when choosing the text, considering what 
is interesting and meaningful for learners. The significant role of the text as an indicator 
of students immersion in reading; texts should contain attracting and demanding topics 
to elicit readers to go beyond from a literal level of comprehension.On this matter 
López-Robertson (2004) cites Rosenblatt (1938) who sustained readers make 
connections with the book and draws on experiences of life to get an understanding  of 
the reading. A compelling or engaging reading generates intrinsic  motivation in 
students and evokes  subsequently comprehension about it, this is what Wigfield (1997) 
as cited by Lin; Wong ; and MacBride- Chang considers.  And even if this 
comprehension still remains on a  literal level of comprehension, continuing being  a 
positive sign of students’ reading competence in EFL class ( Miller and Smith’s, 
1985,cited by Alshumaimeri,2011). 
Nonetheless, even the most compelling text without visual aids would lack 
interests from the young learners. Wolfenbarger & Sipe (2007) et al. as cited by O’Neil 
(2011) claim that “picture books tell a story in both words and pictures” and that authors 
exploit the two media, as a means of relaying a meaningful story to young readers. 
Likewise, Bernhardt (1991) claims that the implementation of text with images equips 
readers with two sources of information to establish cognitive representations when 
reading a text. Visuals have a substantive role  in reading comprehension process as 
reason of the connections readers make  with the text, as cited by Pan & Pan (2009) 
(Alesandrini & Rigney ; Levie & Lentz Levin, Anglin, & Carney). Concerning this 
aspect of reading-aloud strategy other authors offer their studies’ results: Wylie,2001; 
Lewis 2001; Nicolajeva & Scott, 2000; as cited by O’Neil (2011) establish that, from 
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the appearance of the characters that help to make relations with the events developed in 
the story, accompanied with an  adequate reading story atmosphere and some  
disagreement between words and picture that provoke reflection of a larger message, 
become  illustrations  in a crucial method to interpret and develop meaning in pictures. 
Finally, Hudson (1982), concludes that illustrations support comprehensibility because 
they contextualize the text. 
Implementing reading aloud contributes to the acquisition and posterior  
development of vocabulary  when primary-language storybook reading aloud is 
conducted, state Bialystosc & Hakuta, 1999; Cinningham & Braham,2000; and 
Jimenez, et al, 1996 as cited in Roberts (2008). Nagy & Herman, 1987; de Jong & 
Olson, 2004; Cain et al, 2003; Masoura & Gathercole, 2005 and Lio et al , 2007; as 
cited in Roberts (2008) consider previous knowledge in the mother tongue as an 
advantage to integrate this same  knowledge into the new language learning as one of 
the aspects that reflect this fact is children’s vocabulary background. Using their  
vocabulary background in the mother tongue, and relating it with the language they are 
learning, emerge a set of  bilingual lexicon which many times constitutes  large number 
of cognates that relate L1 and L2, and which constitute no clear and exact understanding 
about how can be implemented in  language teaching as it is exposed by  Shcreuder & 
Veltens (1993).   
Regarding the belief, reading should be seen as a complex active process instead 
of as a simple and passive activity. Through interactions around text that has been read 
aloud, teachers can even guide students to produce rich written texts. In order to achieve 
the integration of literacy skills through reading aloud, instructional activities should be 
consciously and purposefully planned. As Hoffman (2011) exposes, even when research 
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focused on literary understanding are generally opposed to research on reading aloud as 
an instructional practice, she has found that children are completely able to engage into 
higher level literacy activities when their meaning making is guided by teachers, 
supports and interactive discussion. 
 Interactions around text, between students and teachers reflect a sense of 
classroom community (Álvarez, 2004). Concerning López-Robertson (2004) significant 
and real texts generates in students questions, interpretations and feelings to share in the 
class.Reading aloud in a L2 requires that the reader is aware of the audience. This 
awareness includes perceiving and checking whether the audience understands the 
message that is being read, the use of body language to support conveying the message 
from the text and the appropriate use of features of language such as intonation and 
prosody. It is also that the reader listens closely to students’ ideas and to their responses, 
as well as makes connections to the text and extends the text through inquiry (Dawes, 
2007). Trained readers must be aware about certain conditions that characterize the 
reading process. For instance, they need to know that for children who lack L2 reading 
experiences it is very common not to get responses from them at first. Lack of response 
may be attributed to the silent period, during which students do not feel prepared to 
produce a second language (Krashen, 1995; cited by Wood & Prada, 2001).  
Six general and complementary literacy skills and some knowledge areas are: 
the automatic recognition skills; the vocabulary and structural knowledge; the formal 
discourse structure knowledge; the content world back-ground; the synthesis and 
evaluation skills strategies, and the meta-cognitive skills and monitoring.  For the above 
mentioned and having as model the National standards, it is assumed that reading aloud 
is a preliminary strategy to articulate effectively the reading skill into the performance 
The implementation of Reading aloud as an instructional practice 
 
 
21 
 
of other Literacy skills, (Grabe, 1991). As cited by Razi (2008), Grabe (2003) revealed 
effective approaches for reading and he determined that good readers need ‘rapid and 
automatic word recognition skills’, ‘a large recognition of vocabulary’, ‘sound 
knowledge of syntactic structure and discourse organization’, and ‘metacognitive 
awareness of reading purposes and text comprehension’.  It is worthy to mention that 
for example, the so-called “automatic recognition skills” that generally include the 
recognition of letters, characters, and words have been recognized as important in L2 
reading. This automatic access to the lexicon involves lower-level processing and, a 
fluent reader, needs little processing capacity, as Koda (1992) maintains. 
Authors such as Hoffman (2011) and Trelease (2006) have contributed to 
reading aloud approach a deal of different perspectives and experiences that can give 
validity to the effectiveness of this method. Trelease reflects on reading aloud and says, 
“We read to children for all the same reasons we talk with children: to reassure, to 
entertain, to bond, to inform or explain, to arose curiosity, to inspire. But in reading 
aloud, we also: condition the child’s brain to associate reading with pleasure; create 
background knowledge; build vocabulary; [and] provide a reading role model”.  
Krashen (1997) reports the reading activity not only as a beneficial instrument 
for learners of different ages, but also in different and varied contexts. In addition to the 
gains that regard proficiency level and positive effect, other profits in reading activity 
also include improvements in listening proficiency, writing ability and even spelling. 
In this study there was a reflective and interpretive process to gain insights from the  
participants. The researches departed from the conception that it was implemented a 
collaborative model that originated in suggestions to improve the teaching process  
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through reflective teaching (Syrjala,1996, as cited by Ferraro, J. 2000). At once teacher 
started reflecting on her process, she inquired into her experience and relevant 
knowledge to perceive relevance in her beliefs  as is stated by Dewey (1993). In 
addition to this statement,Shon (1996) as cited by Ferrarro(2000) affirms that  reflective 
practice is based on a  close and deep insight into one’s  own experience in using the 
knowledge to implementing it and  being professionally while it is implemented. 
Finally, having positive attitudes, as kindness and willingness to considerate learning 
issues approppriately, teachers engender and subsequently reinforce constructive and 
positive actions on their teaching activity and students social and academic execution, 
assures Gourneau (2005). 
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METHODOLOGY 
Type of Study 
       This exploration was a qualitative study since we investigated both the 
implementation of the strategy and the responses from the children towards this 
implementation through the reflection on students’ attitudes and on our own 
performances. The present study was a qualitative case study since it described and 
analyzed a specific situation, in this case, the lack of suitable English instruction within 
an elementary course at a public school (Merriam, 1998).  
       Shank (2002), as cited by Ospina (2004), defines qualitative research as “a form of 
systematic empirical inquiry into meaning” (p.5), which in other words means that 
researchers attempt to comprehend the way others make sense of their experience. It is 
also claimed that qualitative research also involves interpretative and naturalistic 
approach (Lincoln, 2000; as cited by Ospina, 2004). According to this, we studied 
things in their natural settings, aiming at interpreting phenomena as nearly as possible in 
terms of the meanings that the experience of reading aloud brought to the participants.  
This study was also classified as a case study, which Merriam (1998) defines as 
the study of a single phenomenon, its description and interpretation grounded on the 
collected data. Consequently, this study was also descriptive and interpretive due to the 
fact that it not only accounted for the main findings that emerged throughout the study 
but also attempted to make connections and shed light on relevant situations that need to 
be further researched, studied and intervened. 
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Context and setting 
This research project was piloted in “Las Violetas”, a public primary school 
located in a middle sized city in Colombia. Most of the students belong to the working 
social class and there were around 160 students in the school. 
In “Las Violetas” there are seven (7) teachers in charge of the different courses. 
Each one of them hold a B.A in elementary education. English is guided by those 
teachers who have received some instruction in English, such as those who have taken 
courses in private language institutions; this characteristic make them eligible to 
conduct the English subject (even if they are not proficient enough). English exposure 
lasts two (2) hours per week. Teachers are encouraged to follow the Basic Standards of 
Competencies of English provided by the MEN (Ministerio de Educación Nacional). 
There is a pedagogical strategy called “Aceleración del Aprendizaje” promoted 
by some state schools, including “Las Violetas”, which aims to include students who are 
over-aged (between 9 and 17 years old), involved in delinquency, or in displacement 
condition, among others , who, therefore,  have not fulfilled the elementary curriculum. 
Therefore, learners are expected to reach the competences of the five first grades of 
primary in one year and are able to take Sixth grade.  
Our study took place in one of these special programs. Learners have regular 
classes in the morning from 6:45 up to 12:30. Even though, English was not part of the 
school curriculum, stakeholders included it in the range of subjects students were 
supposed to study. 
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Participants 
The participants of this study were Spanish-speakers, children and adolescents 
between 10 and 15 years old.  As displacement condition is one of the most common 
issues addressed in this program, there were students from different regions of the 
country. The number of participating students was 17; seven (7) of them were girls and 
ten (10) were boys. 
With regard to the sampling of this study, given that it was a qualitative inquiry, 
this study used a purposeful sampling since it sought to understand the meaning of a 
specific phenomenon from the participants’ perspectives and they were intentionally 
selected on the grounds that they were the participants from which the most could be 
learned. (Merriam, 1998) 
Reading aloud instruction was applied with the whole group (17 students); 
however, three (3) focal students were chosen at the moment of conducting the 
interviews, taking advantage of their active participation during the sessions, their 
attendance, and their spontaneity to be audio-recorded. These three participants were 
presented with the initial of their first names when the data in which they took part was 
displayed: K, JD, and E. any other learners appearing in the data were named as 
Student1, Student 2, and so on. 
Our reasons for choosing this special group reflected our concern about school’s 
challenges to include English in such a relevant program, as it was a preliminary step 
before acceding to secondary education. Moreover, learners’ social background moved 
us to support the head-teacher’s class and impart an innovative strategy in order to boost 
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quality education, making students’ part of Colombia’s efforts to strengthen foreign 
language competences. 
It was worthy to highlight that one student was still in his literacy process in L1; 
he was not a competent writer and reader in his mother tongue yet; therefore, reading 
and writing was one of the most outstanding tasks oriented throughout this program and 
it had been a challenge, for both the teacher Julieta and her pupil.  Besides, students had 
not had formal instruction in a second or foreign language. 
Their teacher, Julieta, was another participant in this project. She was a primary 
school teacher who held a B.A degree in elementary education. Julieta had been 
teaching at the elementary school “Las Violetas” around six years.  She was an 
experienced teacher who had been enrolled in state schools since approximately 35 
years ago. Her current English skills did not make her proficient enough to facilitate this 
subject; however, she was well aware of the relevance of including English language 
instruction in this program. Since the plan was for Julieta to introduce English as an L2 
to her current and future students, she wanted to improve her foreign language teaching 
skills.  
The need was observed in Julieta’s classroom normal setting; teacher’s lack of 
English teaching skills was evident. She provided pertinent information related to 
learners’ profiles, attitudes and aptitudes. Additionally,  she shared her own 
methodology that not only involved a special syllabus for this program, but also her 
willingness to intensify learners’ tasks oriented to develop their  literacy skills in their 
mother tongue, such as reading projects reflected on written output.  
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Researchers’ role  
       As illustred by Mertens (1998), “the researcher is the instrument in qualitative 
research studies”. Thus, our role was to observe, interview, and examine records and 
documents in the research scenario, using a suitable combination of methods. 
       This particular study was conducted by three members, named by Miles and 
Huberman (1994) as practicing researchers, whose description was directly related to 
those who struggle with qualitative analysis. 
       Throughout the data collection, the three researchers experienced different levels of 
participation.  Spradley (1980), (cited in Mertens, 1998), classifies the researchers’ 
participation into five types, in this particular case study, the Passive and Active 
Participation were noticed; the former involved the presence of the researcher, but not 
his/her interaction with the participants; the latter implied interacting with the 
participants but did not blend it completely . Consequently, the qualitative researcher 
observational roles which better fit with our participation in the data collection stage 
were the Peripheral-member-researcher and the Complete-member researcher. While 
two researchers observed and interacted closely enough with members to establish an 
insider’s perspective, without participating in the activities of the core group 
(Peripheral-member-researcher); the other researcher became involved in the group’s 
central activities being video-recorded as she was a participant implicated in the process 
that was observed ( Adler and Adler,  1994, as cited by  Mertens, 1998). 
Throughout the study, we, as teachers-researchers are represented by the code “TR” in 
the presentation of the data. 
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Instructional design 
Before planning the lessons for the reading aloud instruction, the school teacher, 
Julieta, provided significant information about the students’ attitudes, aptitudes, 
interests, and social background. Since any educational goal is to generate positive 
reactions from learners, we decided to create our own big book; first, because there are 
not many big books in the city where the study was applied; and second, because it is 
important to implement meaningful and contextualized material for children as a way to 
observe the impact it has on the development of reading skills in a second language. 
       The big book’s title is “Ferchos’ Diary”. We arranged to use names and facts that 
were familiar to learners’ daily life; for example, the fact that  Fercho has to work 
selling “chontaduro” to help his family, (similar to some children’s reality) or that he 
likes reggaeton and tecktonik music. 
       Additionally, as a way to accompany the book’s design, we based on Fountas and 
Pinnell (2001, p.29), who propose the following orienting questions: 
● Are there a small number of unfamiliar words as compared with the familiar 
words? 
● Are the students familiar with concepts presented in this book? 
● Are the students familiar with the vocabulary presented in this book? 
● Is the length of the book appropriate for the student’s focus level? 
● Does this story support reading for meaning? 
● Will the students enjoy hearing this book? 
● Will the students hear phrased, fluent reading? 
● Will the students be able to understand the story structure? 
 
       Now, based on learners’ background information and having the principal tool to 
impart the instruction, we planned six lessons of approximately one hour and thirty 
minutes each (1:30’), once per week. Even though we were supposed to develop the 
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strategy in two hours conceded by Julieta, new considerations were drawn from the first 
session, in which different issues such as behavior appeared as a possible problem that 
demanded some time to be solved.   
       To start with, the procedure of the lessons generally followed a series of purposeful 
activities; five steps in total: 
       Previewing the book was the first step; looking at the elements of the text before 
reading it and relating learners’ prior knowledge with these elements; this stage 
involves focusing the attention on the book’s cover and title and going through the 
images of the text and start constructing meaning. 
       Then, scaffolding the prior knowledge in order to guide students toward more 
accurate connections and predictions; it is the opportunity to introduce some relevant 
vocabulary that learners will find in the text. 
       After that, emphasizing  elements of the story as to become aware of the characters, 
setting, and other related features, generating expectations and sometimes discussion. 
       Questions were a key factor in the presentation of the text; they were purposefully 
addressed in order to instate  learners’ think aloud; modeling this process and 
demonstrating practical ways of approaching different issues included in the reading 
was also part of the instruction. 
       Finally, a summary of the story was essential to confirm learners’ comprehension 
of the text; this is the stage where we realized how students related the text and if it was 
meaningful enough to boost the reading understanding. 
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Further but not an indispensable step, learners were encouraged to read some passages 
from the big book after teachers-researchers provided a model for pronunciation. 
       It is important to highlight three different texts were applied. The first text had a 
purpose of diagnosing learners’ reaction on the exposure of an L2, using a big book (not 
our designed book). The second and third texts are the first and the second part of 
Fercho’s Diary. The first part was a general personal presentation of the principal 
character; and the second,  talked about Fercho’s routines and daily activities. 
Therefore, simple present was the remaining structure. 
 
Data analysis and collection 
     Maxwell (2008) suggests that the relevance and viability of the research methods 
“depend on the specific setting and phenomena you are studying and the actual 
consequences of your strategy for studying it”.  According to this, three methods were 
found suitable to collect the data in this qualitative study: observations, interviews, and 
researchers’ retrospective journal accounts. 
Observations 
       Kawulich (2005) cites Marshall and Rossman (1989) to mention that the 
observation method is "the systematic description of events, behaviors, and artifacts in 
the social setting chosen for study" (p.79). Likewise, the observation empowers the 
researcher to label spontaneous situations using the five senses, providing an actual 
depiction of the issue under study. (Erlandson, Harris, Skipper, Allen, 1993). Likewise, 
Brown (2009) strengthen those descriptions by declaring that the data collected through 
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this method are endured in validity because the researcher is able to collect in depth 
information about particular behaviours.  
       In order to observe and capture prevalent details during the implementation of 
reading aloud strategy, the information was gathered through digital resources such as 
video recordings. It is relevant to mention that the first session lacks this procedure, due 
to the fact that using video-taping resulted as a need to facilitate the collection of data 
after conducting the first lesson; therefore, it served as a piloting lesson aimed to expose 
the students to the dynamic of reading aloud in a second language, observe their 
reactions, and refine our data collection methods. The five following lessons were 
video-taped since one of our purposes for this study was to analyze learners’ responses 
on the implementation of reading aloud as a foreign language instructional reading 
strategy and thus, it required more detailed facts that could only be captured through 
videos. 
Retrospective journal accounts 
    This data collection method recounts the happenings after they occur, and the 
researcher writes down field notes with reflections that seek to find behavioral features 
or connections between people and events (Emerson, Fretz, & Shaw, 1995). 
       In this study, researchers transcribed the video-recordings and wrote 
contemplations over relevant situations pictured on the scripts, as a team-research 
journal. Also, this method was reflected on the field notes made about the events that 
were not video-recorded, such as the first lesson.  
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      Furthermore, teacher Julieta was asked to write a final reflection at the end of the 
sessions she carefully observed. Her considerations contributed to complete data that 
supported one of the findings displayed. 
       Journal accounts played an important role in designing posterior lessons as they 
provided a meaningful view of possible problems and therefore, possible solutions. 
Besides, this data collection method was aligned to our interests to interpret learners’ 
responses, school-teachers’ perceptions of reading aloud instruction, and our own 
retrospective view about the performance while developing the strategy. 
 
Interviews 
       In qualitative research, interviews are used as an attempt to understand issues from 
the participants’ point of view and allow researchers to convey to others a situation in 
their own words; “it consists of meaningful relations to be interpreted”(Kvale, 1996). 
       In this study, interviews were applied to the three focal learners at the beginning 
and at the end of the process; these interviews were executed in Spanish and audio-
recorded. Kvale (1996) states that “the research interviews are characterized by a 
methodological awareness on question forms, a focus on the dynamics of interaction 
between interviewer and interviewee, and also a critical attention to what is said.” (p.1). 
The following questions took part in the interviews. 
At the beginning of the process, specifically after the second session where the 
big book was presented, questions were focused on learners’ reading habits and first 
impressions about reading in an L2: 
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1. ¿Te gusta leer? 
2. ¿Dónde lees? ¿En tu casa, en la escuela? 
3. ¿Te gustan las ilustraciones de los libros? 
4. ¿Te ayudaron las ilustraciones a entender un poco más la lectura en inglés? 
5. ¿Cómo te pareció leer en inglés? ¿Fácil o difícil? ¿Por qué? 
6. ¿Te gustó que las profesoras leyeran en voz alta? ¿Por qué? 
       The last set of questions, specifically after the sixth lesson, inquired specific facts 
about the students’ experience with the application of reading aloud, looking into the 
impact of this strategy and the possible influence on future reading exposure: 
1.¿Qué has aprendido en inglés? 
2. ¿Cómo te parece que leamos el libro una y otra vez? 
3. ¿Te ayudaron las profesoras a entender más la lectura? ¿Cómo? 
4. ¿Qué cosas te gustaron más del libro? 
5.  ¿Volverías a leer en inglés? ¿Por qué? 
       Once the information was obtained from the collection methods, data analysis was 
the next step. Following some experts’ forethoughts in the field of research, such as 
Taylor-Powell and Renner (2003), who point out five steps that describe the basic 
elements of narrative data analysis and interpretation: 1)Get to know your data; 2)Focus 
the analysis; 3) Categorize information; 4)Identify patters and connections within and 
between categories; and 5)Interpretation -Bringing it all together. 
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Therefore, we read and re-read the information collected from the videos, 
audios, journals, and interviews, which were already transcribed; writing all the 
impressions we had while we went through the documents, we considered the relevance 
and objectivity of the data gathered. 
After defining the purpose of the analysis through the help of the research 
questions, we categorized the information by outstanding variables that were recurrent 
in the data, assigning descriptive labels for the different taxonomies. Then, departing 
from these categories, we identified patterns and connections within and between 
categories. Finally, these parallels provided the structure to interpret and explain our 
findings. 
The data used to support the findings was presented with the following codes: 
OL#__: Observation, Lesson number 1, 2, 3, 4, 5, or 6. 
JOL#__: Journal about Observation number 1,2, 3, 4, 5 or 6. 
I#1: Interview number 1. 
I#2: Interview number 2. 
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FINDINGS AND DISCUSSION. 
As a result of the analysis from the collected data, some relevant findings revealed 
important information concerning the implementation of the instruction of the RAS 
(Reading Aloud Strategy) in a special program for over-aged young learners in a public 
school. Some pieces of data will be displayed to support our main findings that are 
divided into sub-categories, which will be widely discussed throughout this segment of 
the research. 
1. Reading aloud strategy: a useful strategy for grasping vocabulary. 
1. Illustrations considered as a key instrument in vocabulary learning. 
2. The role of cognates  
2. The Implementation of the RAS with the big book engenders motivation towards 
English learning in  participants. 
1. Learners’ responses. 
2. School teacher’s perception. 
3. The implementation of RAS: A chance to reflect on practice. 
1. Teachers-researchers’ reflection on their practice: strengths and challenges 
 
Reading Aloud Strategy: A useful strategy for grasping vocabulary. 
Learning vocabulary was probably one of the linguistic achievements that the 
participants gained from RAP (Reading Aloud Practice). After analyzing the collected 
data taken from some interviews with the focal children, the three of them agreed on the 
relevance of vocabulary in their learning process. Besides, further attention will be 
given to the role that illustrations and cognates played in the reading comprehension. 
The following segments reveal some focal children’s considerations when they were 
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asked in an interview about the learning progress they noticed throughout the reading 
sessions.  
I#1 
        TR: ¿Aprendiste algunas palabras en inglés? ¿Como cuáles? 
Student 2 (K): ¡Ah! Profe usted sabe. La que me mantenía diciendo : /rabish/ 
TR: ¿Rabbit? 
K: ¡Eso! … y también “school”, “father”, “mother”,… ¿cómo es? 
“/marrum/”… que si puedo ir al baño… 
TR: ¡Ah!  May I go to the bathroom? (Emphasizing pronunciation on the 
expression) 
K: (Laughs)… ¡Ah! Sí, /barrum/ 
TR: May I go to the bathroom?  
That piece of data, taken from an interview, shows that through the 
implementation of RAS (Reading Aloud Strategy), the participants had the opportunity 
to recall some words in English which seems to be one of the accomplishments of this 
strategy, considering that they had had no meaningful exposure to the English language 
in their previous courses at school. This assertion can also be reflected on some pieces 
of data taken from the video-recorded sessions.   
OL#5 
In one of the reading aloud sessions, one student evidenced some vocabulary 
gaining while the facilitator was reading a passage from the big book: 
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TR: Ok, let’s start fernando’s activities…..la idea es leer… “it is a beautiful 
Monday (Using body language and pointing out pictures), today  I go to school, 
I get up (Body language) at 5 am o’clock, but I am sleepy, -second page- I take a 
shower at 5:15 am and the water is very cold (Body language)…” 
JD: se esta bañando, el agua es muy fría. 
K: Se dice “shower”, ¿Cierto teacher? (Correcting his partner) 34:31 
 
Through the help of the big book along with the body language, students seem to 
have been able to make more effective connections between the words, images, and 
actions. More evidence of the information above provided is the following fragment: 
OL#3 
While one of the facilitators read another segment of the big book, one student 
revealed understanding of the words and their meaning. 
TR: Reading the book: “… I don’t have money (Using a common sing with the 
hands to represent money) 
… but I am very happy (Expressing a gesture of happiness).” 
K: ¡Ah!… money, money… plata, plata a la lata (Students laugh) 
TR: Yes, money (showing a coin)… But Fercho doesn’t have money… No 
money. 
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Results suggest that the reading aloud strategy might have benefited students’ 
ability to grasp vocabulary since it was accompanied with body language, intonation 
and images embedded in the big book. 
Nevertheless, the gain of some vocabulary range does not imply that learners are 
competent enough to understand more elaborated structures. This could be evidenced in 
the misunderstanding that one of the students made of a facilitators’ question while 
interacting with the big book. The following excerpt can exemplify this elucidation. 
OL#3 
 In order to contextualize learners and make them feel familiar with the 
sequence of the text, facilitator asks Students about their family and pets… 
Facilitator: brothers and sisters…yes! Do you have, JD? And do you live with 
your father and your mother? 
JD: Que si tengo papá?  
 
The focal student might have misunderstood the questions because the facilitator 
asked two questions at the same time without considering the learner’s English level. JD 
only scans the word that he recognizes as “father”, and he thinks all the question turns 
towards something related to it. As a result, the fact of learning some words does not 
imply that the learner understands more complex structures.  
However, in the third session when learners were asked about some facts they 
remembered from the previous session, one student surprised us when he tried to 
approach his answer in L2. 
OL#4 
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TR: ¿Tiene o no tiene familia? ¿Tiene hermanas y hermano? 
Student 1: Sí, hermanas tiene como 2, hermanas tiene como 3. 
Student 2: Tiene mascota. 
TR: y ¿Qué mas tiene? 
Student 1: Un conejo 
TR: A rabbit! 
Student 1: The color black. 
TR: Excellent! The rabbit is black… very good 
 
Some authors contributed that primary language word knowledge transfers to a 
second language and can serve as a foundation for second-language word learning; 
hence, strengthening the idea that primary-language storybook reading could support 
vocabulary development in English (Bialystoc & Hakuta, 1999; Cinningham & Braham, 
2000; and Jimenez et. al, 1996; as cited in Roberts, 2008). In this study, the use of the 
big book together with the reading aloud strategy supported the student’s achievements 
in terms of vocabulary. Throughout the conversations with the school teacher, before 
the sessions started, she shared that one of her efforts in the classroom was towards 
increasing reading habits; children have a specific time or day when they choose a book 
from the little library they have and read during one hour. The school-teacher said that 
they have developed a sense of joy towards reading. This attempt agrees with authors’ 
conclusion. 
There are different reasons that support the idea of early storybook reading to 
develop second language vocabulary learning. Children’s ability to draw meaning from 
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linguistic structures (semantic, syntactic, and phonological, among others) may be 
useful when deriving meaning from words in the text in L2. This capacity endorses the 
new information received from written input with previous knowledge in their primary 
language; the  broader the prior knowledge base is, the deeper the ability to understand 
semantic, syntactic, and phonological representations is , which becomes incorporated 
into language, and thus children’s vocabulary knowledge reflects how much they know 
about the world in which they live (Roberts, 2008).  
 
The role of illustrations in grasping vocabulary and engaging the audience 
Most of the vocabulary that learners were exposed to was supported by images 
that illustrated the main descriptions of the story. It was also found that children gave an 
extended credit to the illustrations of the big book which helped them relate the words 
presented to their visual representations. Besides, illustrations not only provided images, 
but also, a way to engage the learners towards the big book since they were significant 
for them in the following sense: 
In order to combine both, meaningful content and attractive images aimed to 
develop the language competence through some reading strategies, we created a 
particular big book, which contained real photographs taken from the participants of this 
study. Before reading the content of the big book, students were exposed to its pictures; 
when learners saw their own photographs within the book, they showed interest in 
observing the material carefully and they seem to be immediately connected to the class. 
As Hudson (1982) concludes in his research, the visuals ease  reading comprehension 
because they offer additional contextual information to the students.  
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OL#2 
Facilitator switches from Spanish to English in order to involve learners into the 
pictures of the book and get some assumptions. 
TR: Vamos a continuar con la siguiente página, sólo vamos a ver las imágenes. 
(Showing the first page) 
¿Quién será este?  
Children: Fercho 
TR: So, what’s his name? 
Children: Fercho 
TR: Ok, very good! Look at the others (Body language)… the other pictures.  
¿Qué muestran acá? ¿Qué es esta parte? 
K: Bienvenidos a aceleración… ¡Ah! Es algo como de salón. 
TR: Very good! 
From an interview conducted, one of the focal was asked about the impact of the 
pictures for him, to what he expressed his gladness to see himself, his partners, and his 
classroom on some photographs of the book.  
 I#1 
 “TR: ¿Te gustan las ilustraciones de los libros? 
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K: Sí,  están normales… pero bonitas… pero las fotos de nosotros, esas sí están 
bacanas… meros “pintosos” ahí… protagonistas de novela” 
Other focal student revealed similar perception about the illustrations and their 
beneficial role in reading comprehension. This shows that students use pictures as a 
strategy to get closer to the content of text; therefore, text without pictures becomes an 
overwhelming experience for elementary English learners. 
I#2 
“TR: ¿Te ayudaron las ilustraciones a entender un poco más la lectura en 
inglés? 
JD: Sí, porque por ejemplo cuando había una ilustración y ustedes leían uno se 
ayudaba con lo que veía para ver de qué era la lectura… porque así sólo uno no 
entiende pero nada…mero inglés, ¡Já!” 
The segment above evidences a positive impact of having included the children 
through pictures in the big book as a friendlier way to familiarize them with a text in a 
foreign language. Data suggest that the inclusion of the audience in the big book 
generated interest, engagement and curiosity towards what was being presented through 
this tool. 
Regarding this topic, general consensus among researchers is that “visuals” (Any 
graphic display in dynamic or static form) in the text have positive effects on reading 
comprehension due to four important purposes that images provide in reading practice; 
these are; first, repeating the text content; second, improving the coherence of the text; 
third, providing more concrete information to readers; and finally, apart from 
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illustrating the whole text, they develop readers’ interest in the material (Pan & Pan, 
2009). According to what the authors say, the combination of these four functions of 
pictures facilitates the comprehension of the text which was confirmed in the present 
study. 
In the same order of occurrence, some researchers such as Bernhardt (1991) 
claim that the incorporation of images to reading exercises equips readers with two 
sources of information to establish cognitive representations when reading a text. When 
there is incomprehension of the written passage, readers tend to focus on the image 
associated with it. Consequently, the visuals which are now more understandable, might 
allow matching and mapping among factors such as word recognition, syntax, and 
background knowledge, enabling thus reading comprehension.  
 
The role of cognates in reading comprehension 
There is a natural tendency in learners of a foreign or second language to benefit 
from their mother tongue in order to comprehend the input in L2 (Bernal & Rendón); in 
this sense, words known as cognates, which are similar in script to the words in the 
foreign language, were of a great help in this process.  
During the instructional practice of RAS, students revealed that the use of 
cognates makes part of the unconscious strategies they use to grasp meaning from the 
text they are exposed to. In one of the first sessions, during the pre-reading stage, one of 
the teachers-researchers (TR) elicited from learners some predictions about the text they 
were going to read. 
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OL#2 
Facilitator switches from Spanish into English in order to stimulate learners 
prediction about the text. 
TR: “Fercho’s Diary” (Reading the title of the big book) 
Entonces ¿Fercho quién sería? 
Children: ¡Un adulto! 
-¡Un niño! 
TR: y ¿Qué haría Fercho? 
K: vende diarios…  
The focal student, K, infers from the title “Fercho’s diary” that Fercho sells 
newspapers due to “diary” has a similar script in his mother tongue for newspaper,  
“Diario”. Although the interpretation is not totally accurate, this natural mechanism to 
get the main idea is positively highlighted. 
It is relevant to mention that while designing the big book’s content, the use of 
cognates was carefully considered. Besides, as the text aimed to be familiar to students 
and their realities, they could also find proper names and activities related to their daily 
lives. 
The following excerpt is a segment of the book: 
BB#2 
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“…My teacher is Julieta, she is a very good person. She teaches mathematics, Spanish, 
biology, social sciences, but my favorite subject is ethics because I learn to respect the 
others…” 
Julieta (Pseudonym) is indeed the students’ school teacher, and those are some 
of the subjects that she orients.  
OL#3 
After eliciting from learners their favorite subjects which were expressed in L1, 
one of the teachers researchers asked learners about Ferchos’ preferences. 
TR: Ahora ¿Qué cuenta acá Fercho? 
Student: Que le gustan las matemáticas, el inglés…bibliotecas, ciencias y 
sociales, artística. 
TR: What’s the favorite subject?  
Student: ¡Inglés! 
TR: (Facilitator reads the part again in order to prompt the correct answer) 
Student: Etical. 
TR: Ethics, good! 
Considering the evidence above, it is noticeable that students associated the 
script of some words they found in the text and felt confident enough to translate the 
main idea from one language to another. Although some translations were inaccurate 
because there were some false cognates, learners were able to use cognates as an 
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unconscious strategy to get meaning from the text. Guided reading aloud can still 
provide feedback while learners acquire more tools for successful understanding.  
Nonetheless, as Schreuder & Veltens (1993) expose in their book seeking for 
features of bilingual lexicon, that even where there are cognates in large numbers that 
relate L1 and L2, it is not always explicit how they can be implemented in language 
teaching, and sometimes they can be a source of error and difficulty; it is the case of 
false cognates which are similar in script to the mother tongue but change totally or 
partially their meaning. A clear example taken from the video recorded session was 
“diary” interpreted by one student as “newspaper” (Diario). 
It is relevant to mention that Nagy & García, et. al (1993) found in their study 
that instruction in the use of cognates can help Hispanic bilingual learners overcome 
some challenges they face with English reading vocabulary. However, they also suggest 
that before designing instruction programs with the use of cognates, more research is 
necessary due to some interrelated factors that may affect students’ reading 
comprehension, for instance, the degree of bilingualism. In our particular study, we 
found out the importance that cognates had in the reading comprehension process of the 
children, but cognates were not our main concern. 
 
The implementation of the RAS   accompanied with learners’ interests increased 
their learning motivation to comprehend the text 
Having motivation as one of the set of learning aspects, that could determine 
whether the learner will be successful acquiring the foreign language, and taking in 
consideration that this was the first time the students were exposed to an English class, 
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we decided to employ RAS (Reading Aloud Strategy) with a picture book full of printed 
realities and interests to the students, all this to enhance comprehensibility. Some 
enthusiastic reactions or set of answers the students gave were gathered throughout the 
teaching process, showing they were following the reading, such as gestures, questions 
or inferences that participants made to comprehend what they were doing. Line by line, 
the book described the life of a child belonging to the same social low background of 
the students; and involved a series of actions and experiences that the students were also 
familiar with. That is why, the result was that the level of engagement increased when 
they found that the main character was an imaginary classmate with whom they shared 
some social aspects.  
T: Entonces, ¿quién es Fercho? 
“J.C: Es el que estudia en las Violetas. 
F: O.k J.C, piensas que el es un compañero en las Violetas.  
J.C: Si, el está aquí a mi lado.” (Pointing out the seat next to him, which is 
empty) 
During the pre- reading stage when teacher presented the illustrations and 
questioned students about them, most of the times students answered accurately, 
demonstrating they were engaged in the activity. These responses were possibly the 
result of learners’ exposition to the real photographs that inspired the big book story, 
Fercho’s diary. Thus, the connections that students made with the photographs were 
significant. Across the customs and experiences of Fercho, they recognized him as a 
partner. They could recognize themselves and Fercho as the main characters of the 
story; as it was shown in the interaction above between the teacher and one of her 
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students during a pre- reading session. In the response: “es el que estudia en las 
Violetas”, the student is affirming that the character of the book does make part of the 
same school he does, and also he dared to say that Fercho is seated next to him after he 
noticed that his idea is reinforced by the teacher. 
Motivation generated linguistic contributions from the students even if such 
contributions were not totally accurate, as it is shown in the next interchange between 
the teacher and one student. 
 F: Aja, están estudiando y con quien están aca? 
K: Con la teacher.  
F: What’s her name? Her name (pointing out to the teacher) 
She,  teacher. She, she is Andrea? (Pointing out to the photograph where the 
teacher is). 
K: ¡Ah! My name is Julieta. 
K clearly knew that the person who appeared in the photograph is la profesora and 
that in English we say teacher. Having answered the question of the name of the teacher 
and to whom the facilitator of English pointed at, he used without doubting the 
possessive adjective, my, instead of the right one, her; or the subject pronoun “She”. It 
seems that the student used what they had learned previously, and he just 
overgeneralised the use of the possessive adjective “My” .K. did not connect the 
pronoun she, with the teacher Julieta, although the facilitator repeated it three times and 
at the same time she was  pointing at the photograph where the teacher Julieta was. 
Even though, the student’s answer was not accurate, it was highly assertive due to the 
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fact that he did recognize and said his teacher’s name, Julieta.   He confidently said 
what he believed was the correct answer. 
F: Y por qué le gusta la ética? 
St:/bicos ler to respet oders/ because learn to respect others.” 
What it seems a complex construction of a sentence, it is indeed a reading and 
comprehension exercise the student did. At the moment of the answer the teacher had 
read the book twice with short interruptions in which she asked comprehension 
questions. Finally, on the third reading exercise, the students and the teacher read 
together aloud concluding an important step in the reading aloud strategy. To reinforce 
the comprehension of the text, the teacher again asked questions and is in this occasion 
in which she obtained the most accurate answer, highlighting the reading skill that the 
student used in order to give the answer. Probably, after listening to the teacher reading 
twice, a third one by the whole classroom, and after listened to the different questions 
and answers, he felt sure enough to answer and go beyond, reading what he thought was 
the correct answer. Even more impressive, is the fact that he might or might not know 
the meaning of some words; however he seemed to comprehend the meaning of the 
sentence for his answer.  
The links students made with the reading increased while the teacher conducted it 
and paused to ask questions and clarify reading understanding; these links are clear 
proof of comprehension, even if the content is explicit in the text and for this reason is a 
literal-level answer, it will remain as a comprehension exercise made by a student who 
did not have any previous English background. The following excerpt provides the 
student’s intervention. 
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T: Bueno y  qué podemos decir de los hobbies de Fercho. 
St: canta y juega fútbol, ah y, y  le gusta la music regeaton y tectonic. 
St:¡ Le gusta la cantata! 
T: O.k , so good. Then  Fercho. 
K: Fercho tan arremedón, le gusta lo que a mi. 
T: You are right,K. O sea que éste libro va a tratar de…  
St: De un niño que le toca muy duro.” 
Immediately the teacher finished the first practice employing reading aloud, she 
made a second reading aloud, but in this opportunity she read together with the students. 
The teacher interrupted the reading frequently to comment, asked questions, and made 
predictions, as a model to elicit from students curiosity and confidence to do the same 
and feel comfortable to share their answers and predictions too. During the development 
of the pause and ponder stage, we obtained explicit information, interpretation and 
identification with the main character. When the student recognizes that Fercho  “es un 
niño al que le toca muy duro”, it seemed as he had identified himself with Fercho’s 
reality, taking learners’ social background into consideration,   or probably, he simply 
interpreted Fercho’s social world using a  higher level of comprehension to draw the 
conclusion about Fercho’s life.  
Read–aloud is a functional and significant strategy, which we used to promote 
English language and its understanding through the interaction among the students, the 
teachers and the text in an EFL setting. Castellanos (2004) believes that, read-aloud is a 
practice and an opportunity that can be used to introduce young learners and adults to 
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learn a second language, as the same time as they experienced the joy of readings and 
texts. His remarks lead us to believe that the use of the strategy with the big book was 
an effective way to expose students to English given that it was rather their first 
encounter with the language. 
With reference to this matter, López- Robertson (2004) assure that: “through 
meaningful or compelling readings learners share, question and interpret issues”. She 
underlines that pre-adolescents from lower socioeconomic backgrounds made meaning 
easily through reading and discussion issues that are related to their lives. Students 
made strong relations with the reading when they felt themselves represented in the 
story and recognized, their likes, dislikes, routine, habits, happiness and inconveniences 
on it; evoking then  a considerable level of comprehension to make sense of the text. As 
López-Robertson mentions Rosenblatt (1938), who explains that it is not difficult to 
notice how the beginning reader draws on experiences of life and language to elicit 
meaning from the book, and in this way to attain understanding.  
This study illustrates how motivation arose when children identified their social 
realities or interests in the reading, and these are developed through involving activities, 
challenging questions and the social interaction with the teachers. The children were 
motivated enough to rely on and share what they comprehended from the text and in 
this way they gained an understanding of the language. Wigfield (1997), as cited by 
Lin; Wong; MacBride-Chang, suggests that a sure formula that lead readers to reading 
comprehension, is when intrinsic motivation is related to the joy and pleasure that has 
been obtained for the act of being engaged in the practice itself.  
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Learners’ responses to RAS 
 It would be always a major and significant aspect to be familiar with students’ 
feelings and thoughts towards their learning process, thus we gather some relevant data 
to know them and reflect on them. It is meaningful, as well, to have a complete 
diagnosis on learner’s responses, hence to be able to provide new insights on the matter 
of how to impart RAS in EFL classes.  
 Departing from the excerpt above taken during an interview practiced to one of 
the focal students, there is a contrast that student makes between what he thinks are 
positive and negative points of RAS when he answers to the teacher’s question. 
T: ¿Te gustó la lectura en voz alta? 
E: Más o menos. 
T: ¿Qué quieres decir con más o menos? 
E: Pues, pues que a veces si, y a veces no me gustaba. Si me entiende, profe; era 
bacano a veces porque era fácil entender. Yo entendí por las ilustraciones porque 
le da la capacida a uno para aprender. Mejor…como le digo profe…era bacano y 
malo, pues, no, no malo, no, profe, pero ¿si me entiende?, había veces en que uno 
no sabía  nada y había que leer. Así como le enseñaban el español, vocal por 
vocal es mejor, más fácil… porque mire que todo se lee diferente. 
It seems that the student perceived that illustrations in the book provided a better 
understanding and facilitated the reading comprehension itself, as it has been exposed in 
previous findings; this would be the positive aspect of RAS in this learners’ opinion. 
Nevertheless, the process of reading that he proposed is probably based on his former 
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experience while acquiring the literacy competences in his mother tongue, a fragmented 
view of the words, as it was traditionally seen; thus the student assumed that knowing 
the English alphabet and its phonemes could increase his reading comprehension.  
Probably, he did understand some of the ideas from the text, but he could feel that 
not having an accurate pronunciation of the words, affected his language learning.  
However this issue did not affect the comprehension of the reading as the following 
segment exemplifies. 
Once the teacher had finished a reading-aloud session in one class and in which 
there was interaction through questions and comments from the teacher and the 
students, E has an opportunity to read to the class. At the time of reading aloud, he 
showed a high level of anxiety, therefore the facilitator incentive his participation and 
finally he read: 
Text fragment: I take a shower at 5:15 am and the water is very cold. 
E: / ai tei a chouer…at,at ,at fiv fiften a em …an de uarer is veri col…/ 
T: Very good, K. Clap your hands. Very good! Now, qué es lo que hace Fercho at 
5:15 a.m. 
E: (after 6 seconds he reads) ai tei a chauer. (I take a shower) 
The short reading and the answer E. gave, clearly described an understanding of 
the reading that he listened before and then he did himself; even though he 
mispronounced some words the student provided a right answer, scanning the segment 
of the text which responded facilitator’s question. It is very likely that student /transfers 
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some strategies he uses in L1  into L2…/perceives EFL learning in the same way he 
learned his native language; otherwise it would not be useful enough for him.  
 Considering such requirements and responses as significant and reliable 
evidence of learners’ attitudes towards reading-aloud strategy, the following lines are 
presented; they were taken from an interview practice to one focal student. 
 T: All right. ¿Qué es lo que más te gusta de nuestras clases de inglés?  
K: Uhm… me gusta. Pues primero las fotos porque son de nosotros; lo grandote 
del libro. Y  repetir lo que Fercho dice en el libro para aprender a decir bien las 
palabras. 
Another excerpt from other interview to JD is listed as evidence. 
 T: ¿Quieres seguir aprendiendo ingles? 
 JD: Si, pero es mejor aprender todas las palabras.  
T: Pero tu me respondías muchas cosas del libro… ¿Acaso no entendías ni una 
cosita? 
JD: pero es que ustedes estaban ahí… ¡Es más fácil pa’ uno!...uno les puede 
preguntar cosas pero no tiene que escribir… yo no se escribir… 
The comments above expressed the positive connection the students made with 
the English language by means of reading aloud a picture book, where the secondary 
characters were themselves. Raising such interest in the class and English learning 
could be due to the use of the big book that was related to the learners’ social world. JD 
considers enjoying future English classes at high school, preferably with books but with 
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a previous knowledge of the words; once again; it appears to be that pronunciation and 
vocabulary features emerge as  students’ concern to learn English.  
  One of the objectives proposed for the course was to reflect on learner’s 
attitudes to observe how they could affect learners’ learning process through RAS. 
Some of the findings may imply that this objective was reached since some explicit and 
interesting excerpts were brought by the students. Illustrations were mentioned by the 
students, as one of the big book elements that they recognized as readable and 
comprehensible as well as enjoyable. To this consideration, O’Neil (2011) cites  
 
“Whether it is the physical appearance of the characters and how they relate to the events 
unfolding in the story (Wyile, 2001), an atmosphere to enhance the telling of the story (Lewis 
2001), or a discrepancy between words and pictures that leads to an understanding of a larger 
message (Nicolajeva & Scott, 2000), illustrations are an important method for conveying and 
developing meaning in picture books”. (P.33) 
 
 Regarding the phonological aspect, it was a matter of concern for participants. 
They consider themselves as bad readers due to the difficulty to pronounce accurately 
the words. Miller and Smith’s (1985) cited by Alshumaimeri (2011) suggest that literal 
comprehension is a good indicator of reading competence in EFL settings. Some 
considerations in RAS are to practice pronunciation and intonation, but the interaction 
with the text that subsequently provides the comprehension of it and promote language, 
is the main aim at this early stage of the implementation of RAS with beginners learners 
of English; awareness on graphemic-phonemic connections will arise afterward.         
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School teacher’s perception towards a reading model to enhance the English teaching 
practice 
 One of the purposes of this study is to get a close view into teacher’s thoughts 
and feelings, in order to identify how RAS was perceived. Exposed in a journal, teacher 
wrote her interpretation and conceptions of the teaching practice as it is shown in the 
next lines. 
 T: “Al leer el texto luego de la lectura modelo guiada por las estudiantes 
universitarias, los estudiantes del programa la replican con el acompañamiento 
de las facilitadoras, quienes están al tanto de lo errores, sobre todo de 
pronunciación proporcionando su corrección de ser necesario y de ésta manera 
mejorándola. Además, se realizaba un análisis más profundo del sentido de la 
lectura, haciendo pausas donde en  muchas ocasiones el texto se convierte para 
los estudiantes en algo significativo, pues se relaciona con aspectos de su vida y 
a su vez, genera una dinámica que hace que quieran leerlo de la mejor manera. 
Todo inquieta a los niños a hacer nuevas construcciones y adaptaciones del texto 
con sus propias vivencias y gustos que en muchos aspectos es parecida a la de 
ellos.” 
 
 
It seemed that some perceptions, thoughts and feelings expressed by the teacher 
Julieta above, revealed a positive understanding of RAS. In her journal, a brief 
description of the RAS practice was presented, in which she identified reading- aloud 
stages as totally relevant momentums to engage learners in reading and to develop 
comprehension, as well as, pronunciation. In addition to these observations, the teacher 
also highlighted the role of the text in reading aloud sessions, because students could 
recognize themselves on it and make connections with the story. 
Next lines show another thought teacher arose. 
T: “Esta estrategia me pareció mucho mejor porque rompe con la tradicional 
forma que maneja la básica primaria de aprender el inglés de manera 
fragmentada a través de vocabulario, por ejemplo de la casa, del colegio, 
profesiones, alimentos  y de oraciones muy cortas no significativas que carecen 
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de conexión o no están dentro de un texto que les llame la atención e involucre 
su contexto social y cultural”. 
 
 
 RAS in her EFL class was also pointed out, as an innovative teaching strategy 
that finishes with the old and ineffective traditional teaching method to teach English in 
primary schools; based on teaching a set of isolated vocabulary and making poor and 
insignificant sentences, rather than real and meaningful connections with students’ 
social and cultural background. It is probably that the teacher used the traditional 
teaching method and that once she was aware of the learning advantages of 
implementing RAS to teach English, she started to reflect on her teaching strategies. 
As it was observed above and confirmed in the following reflection, teacher 
begins to foster appreciation, as well as, a lifelong desire to introduce into her teaching 
practice, RAS. 
T: “Observé y sigo observando que el texto y su lectura acompañada motivan 
más a los estudiantes hacia el aprendizaje del inglés. Así pues, ésta práctica de 
lectura me sirvió como modelo para continuar la enseñanza del inglés con mi 
grupo. Como sigo retomando la lectura durante varias clases y se realiza por 
párrafos, esto facilita que ellos se ejerciten en la pronunciación, en la lectura y su 
comprensión  y de esa manera que ellos puedan hacer lo que Fercho hace, 
presentarse, describir, etc. Los estudiantes han aprendido a hacer su 
presentación, a expresar sus gustos, su quehacer diario, emplear el verbo “to be” 
 
 As it can be seen in the previous observation, teacher observed her students 
were motivated on learning English and this was generating that learners gained 
vocabulary, improve their pronunciation and read in English. This might be the reason 
for which she started to consider RAS as one of the English strategies that could replace 
traditional English learning in her practice. Therefore, by means of using RAS, the 
teacher manifests she imparts English classes, and that she has begun to see how 
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students are able to introduce themselves, use appropriately vocabulary and understand 
naturally syntax and grammar in the text. 
 
 Teacher’s dedication to reflect on her teaching practice raises awareness on her 
practicum. Schon (1996) as cited by Ferraro (2000), points out, that “reflective practice 
involves thoughtfully considering one’s own experiences in applying knowledge to 
practice while being coach by professionals”. This could be valid even if the reflective 
practice is not done under coaching as in this case, the reflections teacher made were 
after the sessions.  
 It is remarkable how important positive attitudes are towards innovative 
teaching strategies; willingness and commitment to understand how it work. In this 
study, the fact that the head teacher agreed on being part of the research process 
produced positive results in the teaching and learning environment and consequently, 
her students were benefited. On this matter, Gourneaou (----), distinguishes five 
effective attitudes a teacher can employ to generate positive actions on the teaching 
practice as well as on students lives and  their academic performance. The five effective 
attitudes he identified include “a genuine caring and kindness of the teacher, a 
willingness to share the responsibility involved in classroom, a sincere sensitivity to the 
students’ diversity, a motivation to provide meaningful learning experiences for all 
students and an enthusiasm for stimulating the students’ creativity. 
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The implementation of RAS: A chance to reflect on teaching practice 
The implementation of RAS exposed our performance as pre-service teachers and 
led different reflections on our own instructional practice. During the reading aloud 
practice, data collected from our retrospective journals revealed some outcomes that  
serve to raise awareness on issues that could be implemented in future practice as they 
became effective, but also there is consciousness about the procedures that need to 
improve or could be conducted in a more efficient way. These reflections allowed a 
more objective planning of the sessions, considering issues such as the time, the 
classroom management, and meaningful contents to include in the reading activities. 
Throughout this resulting taxonomy, we intend to present and discuss the data collected. 
 
Teachers-researchers’ reflections on practices 
We, as pre-service teachers, analyze some data taken from retrospective journals 
accounts we had, as recount of events that occurred after the sessions. These events 
were video recorded and then transcribed, facilitating the descriptions on how we 
perceived our practice or tried to understand different situations that could influence or 
could be influenced by different phenomenon or our own instruction. 
The following excerpt shows how issues such as time, discipline and control, and 
students’ background knowledge were included into the reflections and notes. 
8:05 am -The class starts 
“The classroom’s seats were arranged in lines, as any traditional setting. There 
were 11 students, 5 girls and 6 boys. It was a cold morning and a 12
th
 student 
arrived arguing her lateness was due to the rainy morning, the school teacher let 
her get in. 
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We greeted the kids as usual and guided a short warm up in order to reduce 
normal anxiety or break the ice. Suddenly, 2 students started to talk loudly in 
what seemed to be a discussion about a notebook, because one of them called the 
teacher and asked her intervention. The teacher stopped the class to talk with 
students about similar issues and highlight some bad behaviors. It took about 10 
minutes until the learners settled down to continue with the class. 
As we had just 2 hours of practice, we needed to accelerate a little bit the 
instruction; we had then half an hour.” 
 
8:30 pre- Reading 
TR: Bueno, ¿Qué se imaginan ustedes?…Fercho…primero, ¿Cómo se lo 
imaginan? ¿Quién es? ¿Es un niño, es un adulto?… 
K: Es un adulto, un señor  
TR: ¿Por qué?  
K: Porque así se llama uno de una tienda por allí por la casa. 
These are some notes taken about the perception of student’s answers: 
“We elicited inferences from Ss about the main character. Ls did not have any 
idea so far; they just knew the title of the book. However, as it was supposed, 
children’s answers were very diverse. We wanted to use a common name in our 
region, “Fercho” because our objective is to implement contextualized material, 
so that learners feel familiar with the story. Some children thought Fercho was 
an adult because it’s the name of people they know, which was precisely what 
we intended.”  
 
According to the evidence above, it is remarkable how this retrospective journal 
served as a source of reflection after the events took place in the sessions. In the form of 
field notes, we described external factors such as time management, weather, discipline 
cases, and our interpretation of students’ responses. These estimations concluded into 
new considerations for the future lessons in order to avoid inconvenient situations. 
At the end of the sessio,n we could gather a list of possible problems and 
possible solutions to apply in our planning regarding to the issues that we observed. 
“The attendance of the group is inconsistent. Only 12 students came out of 17. I 
wonder what will happen with the students we chose as the focal learners; one of 
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them missed the class. I think focal students can be chosen while the lessons 
progress because we need learners involved in most of the sessions. Students 
seemed attentive during the class and some participated actively; however, it 
was visible the way some students react against discipline and control. We know 
these learners face a different reality in their homes. Some of them don’t even 
have a home and live in institutes; therefore, we should be prepared to manage 
different issues such as the time management and discipline; if we discount 30 
minutes from a lesson of 2 hours, we will have to make a better use of the time 
that is left. A positive aspect is that the school-teacher supports us, as she 
observes our instruction.” 
 
As mentioned before, these considerations described on the journals, permitted 
not only contemplations about our lessons planning, but also over this study. It is 
worthy to mention again that this is a special group due to several reasons; first, 
students’ social background, and second, students’ who are over-aged and are in this 
program to accelerate and be promoted to upper grades. Through RAS, we were able to 
know students’ preferences, their learning styles, as well as their attitudes towards 
reading in L2. When we think through these concerns, we can include learners into a 
more meaningful and friendly instruction.  
Nevertheless, the journal accounts also helped us to reflect on aspects that were 
not suitable during the instruction. The following transcript taken from the video-
recording and then, considered as mirror images into our journals can illustrate this 
concern. 
TR: Big book… remember this is a big book. Everybody: big book! 
Students: Big book! 
TR: Alright, everybody repeat: big book! 
Students: Big book!  
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TR: Yes! Don’t forget that… don’t forget… this is a big book… and this is 
Fercho’s diary… Fercho’s diary… Fercho’s diary…. So we are going to 
continue reading Fercho’s diary…look, look! Fercho’s diary.  ( Facilitator 
shows the page that talks about fercho’s family)  ¿Qué me pueden decir de 
Fercho? 
Reflection: Again, we’re focusing so much on single words, their pronunciation, 
and meaning, but it is not our intention; we need to avoid this tendency because 
it makes part of the traditional practice that we try to change. I think we tried to 
face the fact that Ls have not had too much exposure to L2, so we attempt to 
give them some vocabulary and pronunciation guidance, but it’s not our aim… 
our objective is more related to exposing children to a new reading strategy and 
see how this benefits their performance, if they learnt some vocabulary or 
improved the pronunciation, it would be a result as well as if nothing 
happened… besides it can become confusing for children and teacher Julieta, 
who is observing us as a model to apply reading aloud.   
 
 
This contemplation allows a more objective view of our practice and an 
opportunity to improve the lessons. Dewey (1933) declares, “The process of reflection 
for teachers begins when they experience a difficulty, troublesome even, or experience 
that cannot be immediately resolved. Reflection commences when one inquires into his 
or her experience and relevant knowledge to find meaning in his or her beliefs. It has 
the potential to enable teachers to direct their activities with foresight and to plan 
according to ends-in-view”. 
In other words, being able to detect weaknesses on one’s practice is not as 
negative as it seems, it is a first step to review the values that guide one’s work and 
engages a facilitator into reflective teaching.  
Reflective practice is a critic process which involves thoughtfully considerations 
of the individual experiences in applying knowledge to practice. Reflective practice has 
also been related to action research; according to this, and taking our instruction as a 
collaborative model for the school-teacher, Julieta, it is possible to point out that this 
The implementation of Reading aloud as an instructional practice 
 
 
63 
 
model enriched Julieta’s personal reflections on her work, and provided her with 
suggestions on how to refine her future English teaching practices (Ferraro, 2000). 
Accordingly, reading aloud practice, as part of the strategies to develop literacy 
skills, provided a suitable scenario for this study, in order to reproduce what Dewey 
(1933) believes about reading educators; he asserts that reading educators struggle to 
develop literacy teachers who become engaged in thoughtful practice, who deliberate 
about “what they are doing and why they are doing it every step of the way.”(P.3) 
What distinguishes reading aloud strategy from other kinds of reading departs 
from the chance the facilitator has to interact with the learners, present the text, and 
prepare his/her own performance to guide the instruction, what allows a deeper 
understanding in terms of professional development; this is not possible with silent 
reading, for example, where teacher has a passive role.  
We suggest that RAS not only provided results regarding gains in reading 
comprehension skills, but also an opportunity to refine our instruction as novice 
teachers and as a new model for the school teacher who could retain the most 
appropriate practices in the application of reading aloud strategy. 
The results of the study conducted by Freese (1999) suggest that the use of any 
theoretical framework helps to develop pre-service teachers who actively think about 
their practice to improve their teaching and their students’ learning.  
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RESEARCH AND PEDAGOGICAL IMPLICATIONS 
 After completing the present study, a series of pedagogical considerations can be 
made which might contribute to reinforce the implementation of RAS. To begin 
with, it is relevant to point out that the role of the texts in reading aloud strategy is 
highly decisive since they need to include meaningful and compelling readings, 
appropriate to generate total engagement in students .In addition to this point, we 
underline the need to consider illustrations to be in a fifty or sixty percent of the 
whole text; due to the crucial role they have at promoting understanding and 
readiness. We also believe that the implementation of RAS should be undertaken  
by  primary teachers who  must currently  learn and teach English as a new 
requisite in their curriculum, they might find the application of RAS very effective 
for the instruction of a foreign language. 
  Finally, we also suggest that further research can be focused on aspects 
such as; time management when  applying RAS ,because writing and phonological 
awareness should also be tackled at the end of the implementation of RAS as a 
continued  and  most complete learning process. Besides, studies in the future can 
be also addressed towards how other skills can be developed and maximize 
through the use of reading aloud strategies. 
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CONCLUSIONS 
Considering the research questions and the whole process before, during and 
after the study, we conclude that undoubtedly, reading aloud strategy becomes an 
experience that motivates students providing another way to approach language. It is 
necessary to highlight the relevance of reading aloud to promote the reading literacy 
process in L2. It constitutes a first strong step for EFL  learners to start negotiating 
meaning, gaining vocabulary, recognizing phonemes,  and constructing knowledge as 
well as reaching an understanding of the English language. 
 In relation to the students’ perspectives on the implementation of reading-aloud 
as an instructional practice, there is a positive attitude concerning RAS, they are 
cognizant of their English learning and improvement. Both motivation and confidence 
arise to promote in the students questions, inferences and predictions about reading. 
Most of this motivation is obtained by the illustrations or photographs that are shown in 
the book. Therefore illustrations represent a crucial point at the process of engaging 
learners.  
 Even the pronunciation and comprehension achievements, some students still 
perceive English instruction should be approached with traditional methods that 
emphasize on the notion instead of emphasizing on the function of the language.  
 Concerning the school-teacher’s final point of view, reading aloud is an 
innovative and well connected strategy to impart English language in her classes. We 
truly believe that reading aloud strategy is an effective tool to teach English when all the 
steps are followed in the instruction. 
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Definitely, when students identify significant social elements in the reading and 
feel represented in it, the level of participation and posterior literacy comprehensibility 
increases. 
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APPENDIX 
 
Lesson plan  
Thursday the 4th, 2010 
AIMS: at the end of the lesson learners will: 
- be introduced to a different way to interact with text reading aloud. 
- recognize some strategies they can use before starting the reading, through predicting from 
the title. 
PERSONAL AIMS: 
-To give clear instructions and a lot of body language to make understandable the lesson items 
-Have a diagnostic about the reading level they present in their mother tongue 
-Engage students toward coming sessions. 
 
STAGE AIM ACTIVITY observations 
 
WARM-UP 
 
7 min  F-Ls 
 
To get engaged and 
low affective filter. 
 
F sings a song: my 
“bonny boat” 
Ls should sit down or 
stand up whenever 
they listen to a word 
starting by the sound 
B in the song. 
 
 
 
Ls understood the 
instruction after Fs 
gave an example. 
Most of them 
differentiated the 
words with the sound 
/B/ and the few ones 
with /V/ 
 
 
Pre-reading activity 
 
To relate ideas and 
assumptions from the 
most important 
words included in the 
coming reading 
 
F writes “Tesoro” on 
the board, and elicits 
ideas from students 
Ls participated 
actively. Most of 
them wanted to 
share what they 
thought, though they 
repeated others’ 
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as a brainstorming. 
 
Then, they read the 
title and ask them 
what they think the 
story will be about.  
 
Fs show the pictures 
and elicit more ideas 
about the story, 
before they show the 
written part in 
Spanish. 
 
ideas. Some of them 
were accurate with 
the actual facts of the 
story. 
 
Some students just 
participated for 
saying anything; but it 
was good somehow, 
showing that filter 
was lower. 
 
They had many ideas 
about the story, and 
some were very 
accurate. Others’ 
views were totally 
different from the 
real story, but they 
showed high level of 
imagination, taking 
facts from common 
pirates’ tales. Some 
took into account 
every detail from the 
pictures relating 
them somehow with 
the possible 
situations of the 
story.  
 
 
While-reading 
activity 
 
To familiarize with 
the story and check 
Ls’ perceptions taken 
from the title and the 
pictures. Besides, to 
reinforce some 
important and basic 
 
Fs read the story, 
stopping to elicit 
from students new 
assumptions and 
relations with their 
previous insights 
from the title and 
 
From eleven learners 
seven raised their 
hands to participate; 
the others were quite 
but their positions 
were straight pointed 
to the front were Fs 
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vocabulary in English. 
 
pictures. 
 
Fs reinforce some 
basic vocabulary in 
English. 
 
  
were with the Big 
Book. 
The first time not all  
the learners repeated 
some terms that Fs 
pronounced ; so Fs 
asked for a second 
and third 
pronunciation, now 
they all repeated. 
 
Post-reading 
 
To raise awareness 
on the reading’s 
message, 
development and 
conclusion of the 
story. 
 
 
 
Fs ask for learners’ 
conclusion. 
 
All learners 
participated in giving 
their opinions. Some 
got just superficial 
conclusions about the 
story, but others 
shared deeper 
reflections. Ex: 
(superfictial comment 
after teacher’s 
question: 
“…entonces, al final, 
jimmy encontr{o o no 
el Tesoro?) R: “No, no 
encontró nada, sólo 
un hueso y basura” 
 
( Depeer reflection 
after the same 
question) R: “Si, el 
tesoro fue para el 
perro, porque el 
encontró el 
hueso…ah y también 
para la mamá, porque 
ella necesitaba el 
hoyo para sembrar 
una mata y el niño 
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hizo el trabajo” 
Facilitator asks again: 
“entonces para 
Jimmy no hubo 
tesoro, sólo para la 
mamá y el perro?”  
S: “ahhh pues no tuvo 
un cofre, pero si 10 
mil pesos, ahhh y la 
felicidad de la mam’a 
y del perro”.   
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